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) /education Since Socrdtes was persuaded-to

_loves others in spite of their faults

special, skills, . For decddes we have talked

. empathetic .

T RevoJ:ution and sedition have 'been ‘a part

. . .
. M ’

take his hemlock cocktail In :t‘act R perhaps

fothing is more 'basic to the education of
i *

humanity than teaching ‘how and when to change,

how to cope with other people and with *(‘.hat

fertuitous series of events referred to as.

o~

"Tife We, as educators, have not, béen fail-

ures 'but neither have we done an; especially

3

meritorious ;)o‘b Ask our mlnority groups

Ask the rest of the worid how that h billion ’

?‘eople have realized that the United States of’

ot .
América is not Eldorado. Does this sound se‘di-

N ’Q

tiqus, disloyal? It isn't you know. In fact,

) one loves more deeply and dura'bly when one

.

Educa- ‘

L

tion today must teach us and our children to 'be

-

realistic. The truth is that we cancexist = . '

7 - 2 . .q
.neither within our local conmmnitles nor in the .
v e,

internati\onal' conmnmlty w:.thout a set of

N e )

-

a‘bon't,how literature -~ written and oral commmni- -

*+
vy Y. M

T, " N, 5 ¥ ° . ¢
cation - teaches us about others, makes us more

"The problem is that this has been

mch. too passive. We must make comunication --

in all the arts - a more aggressivel’y taught

skill. Moreover, we must ensig‘l/ the teach~

ing of.skills of perception, of critical

0o




“~

around us, about tHe global and hvuan condi- . ¢
tion‘ ' ; ' N 4 ) . " . -
- . . oo . ) . .

i Teachers have 'been talkmg fQ_r a 1ong A .
h time a‘bout comnunlcai.iong’a’bout turning kids , ., - . “
_ on to readi.ng and wr:.ting’ - the ;)oys of poetry, B \"%
1ol
] . ’ ¢ .° \’.‘:“

the novel, the drama Why? Ae we evpress .

. "Recent edu;eational liseratures as well ’as

.because of the divergence of approaches and ‘the -

exam:.nat:?%n .and of ,ev'aluation a'bout the world

this, it appears that reading, and writing are Co

ends in themselves. It seens. to ‘me more ap-

propriate *that we should ‘be turning kids on . ‘
through reading and ¥riting to life, further- .

more, to a life of glo‘bal participat:.on agd re- .

sponsi‘bility Thiaﬁis as, much the fob of the .

English teacher as the teacher,of any other

o \a

discipline . . ¢ : )

s X -

.

the media have deult with the conceots of |
. N . . . {

A definition shoyld pro-

"Global Education,"

vide meaning, limitations, os*t:ruc‘!:uz;e s burpos'/e ~

resxﬂ.tlng, .;.mpllcitly, in a value _Judgemefit-of  ”

>

acceptance or re;jectzon. The def:.nrbions of

Glo'ba],fEducation tend to 'be ‘all encrupassing - N

/




* " be taught best (perhaps only) By those who are ‘ ’

convinced. It is an att1tude toward dally liv- -

Y

ing: it is not substantlvely a new course, nor

. PR

a new pro am, nor new content !It is for this
reason thet, Gldbal Educatlon wfll succeed for .t

. . there are those who already belle es it is for .

this same reason, however, that its. proponents-nﬂ

o have sdch a hard row to hoe._ Attltudes are N '
harder to modlfy than 1deas To Justlflcation
of virtue will enable a per§on to be'virtuous.
L That this."wif% preserve-humanity" cannot lead - B 3./

r . . A ’ N \ - .

. '_'to "o this? unless one believes that humanity ' e

and the'individual are connected and both _ i R SN "'f

.o “ought to be preserved." As a result, the in- ° - B

troduction to global education should concern R , Lo
itself with individuals understanding them- VR -
__/

"« selves first then classmates, femilies, neigh- . *

) bors on the s?reet fellow citizens, and fln- ‘ A . 4 :

O ‘ ally . fellow humans’ on the other S1de of the . e '

globe. ‘At the -same t1me we cannot teach‘the . . . ' >

- * “

P ’ . 1nd1v1dual's past or future as though they were. L .

' B ~ . N .

S . other worlds. 'Time is an 1nvention’to‘imposa . .

~ »
s 7. N 8 »
; S R . .

/ R . order or a sequence of events, OQur individuaI‘ -
- J
1‘// ' and corporate pasts have- 1nfluenced if not de-
yAEe : ' : ///termlned our present, and all our gﬁesent/de- h .

/ - g [

S o ,c'% § w1ll create our ‘futire. If he indi-
) ¢ cHeLon

;i;stu ent///‘teacher doejn}t realize this, B o
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Global Education is notxan approach that is

totally new, Good*teacbers have already been

" using 1t in many ways - lumrted, however, by s

thelr dlSClpllne. What is thls Global

Educat;on? In meachlng:Engllsh: Reflectioné on

e

the State:of the Art;(Ed; Stephen Judy, Hayden,.

1979), I offered a definition: "G13bal
Edﬁcation:cei%s for.a currioulﬁm_that}will in- "
volve stndents in cultural eoientitic, ecolog;
1cal, and economic issues that affect everyone.
It promotes an understanding of the valuej'and
prloritles of tne many cultures of the world,'
'as'well'as_the.basic'concepts and principles
reiated to world c;mmunities. It can‘offer a
vital combination og%%&nguage,’literatuie, and
the arts of-many cultures,. It includes all-the
traditional valnes of "English," that litera-
ture, and 1anguage are a reflection of people,
thelr values and ﬁeeds, thelr enemles ahd
heroes, and that language is the living in-
strument of,comﬁunioationa Global Education
aims to increaée student awareness of cultural,

.

political, and economic ipterdependence in the

world of the past, pfesent, and future."

It has been my experience tha‘, once un-

derstood.clekrly,global education is a natural,

. v

a holistic bridge tq many discipdines. Unfort- -

unately., meny misinterpretationsvof global edu-~

cation have obscured vhat it really is. It is

' 4

¢




) drop-out the non-aﬁh:.ever», the handlcappe?;
_ the disc:.pl:.ne problem, etc. It is, rdther, a
. ] new .teac’her attitude toward the pertinence of
e study to life in the i\:ture 3 it is a new type
- of teacher mter-aet:.on, it is an emphasis for
the student and “teacher on indivn.dual as well
as group respons:.'b:.l:.ty, on multi-cultural'
awareness 1ns1de and outside the contlnental
“ r. S \. ’ Unltedustates, on the enormo;sls humar movement
L | : ' and commerce to and from the tu.s. that, illus—-

trate the notion of glo‘bal mterdependence, on

the newly real:.zed world cul e :mto which all

\‘. N .
'\

" nations plug, il is a. mult:.-?disc:.plinary wayn
PR . . %

of relating knowledge s skills, a.,tt:.tude_s, and

?xperiences to toxmorr&:_'s-.l'. ving in a global

[y
L N

comunity,

-
.
-

a, . ‘
tion: mmlti-cultural awareness,.world citizen-

Qo

3
H

al values, cultural parity, inultimationals, -
consensus assumptions and a host of others.
These words are becoming part of our everydsy

: media vocavvlary: it is a vocabulary vhich

should be built into school vocabulary study
. : along with literarﬁ} and-art and futuristics

vocgbularies because these are some of the

»

not a program foi the gi:t‘ted**& nor is-it for the

-

Today's,,newspapers iand gmege:zines are fille-

" ed with terms which bring &b mind global educa-

ship, ethnic studies, culturalpluzalism, glob-- -

4
[
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. L tools for~~toinoz;row"s communication, Whether or - - R

e \ *"not they are bemg taught in today's English <0 .
. . ,. clas rooms is questiona'ble. - . ’
*‘" . .. .' t ;.s evideht, however, that the National

. \t'

Council of Teachers of English is aware “of the
. significance of a'.IJ. these concerns. A receht
e ) . “document entitled "The E5sentials of Educatipn

P, T _ ’. which has a goal of "developiné infoi'med, AR

. think:.hg citizens capable o.’c‘ pai‘ticipating 1n . -

both domestic ahd world aﬁ‘airs," iS*being o -
iy ' :
- promulgated by NCTE xln co-operation with Some

w

. ‘ . . twenty other educational organizations. \
S ; S ' English teachers, I 'belleve, Would find.,fas- 1
. e : cinating the list of skills and Jmowledge | : " -
. deemed essential"/ ‘t}) education, .(Copies are"_ ’
. ‘ o availa’ble‘ from NCTE Headquarters, )
| L For a number of reasons, many English )
¢ . .
.. . s teachers rege{rd the English- component in a
1 ‘ ol Global Education curriculum as- something quite \
apart from what they teach - although the syl- ;\ .
(JJ.a'bus of instruction, the act:.vities} the eval-
o : uation procedures, and the student results in.a ’ \\ :
. Global Education“curriculun might match or- exs T
o ceed anything in the "English" department.
Again for a numbgr of reasons, many maké no
: | attempt show no- interest i{i—::indingrm{ what
, ) ) 2 . 1is 'being done*in the Global Education classroom: I3

thcir biggest concern appears to be what they

-

booe S © think A8 the operatio'n of the progrem. Some .




L3 att:Ltudes of distrust or’ hostility remind me of

.~

8 comment. ascribed to W:Llliam James that "a

great many people think- they are th:Lnk:Lng when ' ¢

-

SN th/eyape merely rearrang:.ng theu.r pre:)ud:.ces. - »

PR Curious.l.y endugh, in his. May 1980 (unpub—- |
l:Lshed) paper for the Mich:.gan Department of ‘ ' S
Education entitled "Global Education and the i A
Problems of Linkages," H. Thomas Collins -makes ' R .

, the point, that- t .
"Everyone in education sgems automat:.cally to
assume whenevér someone inquires about global .
studies that they should, be sent immediately to -
- talk with the Social studies person., ‘It is un-

« fortunate: that this, perception exists because .

it limits the variety of, educational activities * -
~and opportunitles that students are likely %o
be offered in their ‘schools.” " * - - : ‘ &
"“ Other countries_in-the-world take advan- T P

- Y .. . - p 0.‘ ‘\.
- tage of global studies for different .as well as

the same reasonss In'the I:"eking iieview (#21, ' .

© May 26, 19'72), the writer,. Shih Chun, states: - -
"The metaphysical att:Ltude of" refus{a to come o

A . into contact with foreign things a.n.d not study-

j*“ - : BN ' ing and analysing them, is completely w:jbng. i ) s

‘ The correct p"rinciple we should follow is to

S o 'make the'past serve the present '_arid _i‘.breign ‘

| things serve' China.' '(cﬁ.' Mao)". ‘It is the °

. , . ‘[E;nglish teacher's tark to teach skil‘l_s o:t‘ com.:- ’ R

5‘ o - parison a.nd.contrast and analysis. She/he :

| ) " often makes use of the _pgst. Ve know\iudw many -

. o o ti:mes the'English teacher :ises materials _i_‘;_gg

- . o

L] / 3 @ > ;4
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o.ther .cultures- - those higﬁly'different from our S

own. Why can't th:n.s sare. task 'be performed in

con;junction with the social studies s the foreign

|
)’\\ /

" language, the arb, the phys:n.ca.l education, the ,,3" v

/ -

mathetatics 5. a:nd the science department ‘u/
g

o ( In trave]lmg a.tound the country a

Glo'bal Education. A selection of the J uestions

administered at thé 1979 NCTE ‘Convention

(Secondary-Section Meeti,ng) su‘ggest /to me a - .

readiness to look into Global, Education andother

«, ¢

curriculum models. . /_'
T e
"We are us:ing a practical rather. than theoret-
ical "English" model. Do we—dezl oily with )
.the relev*anceaof the skill itself rather than
the-. relevant uSe of the skill?"

- "We neéa in-service ‘on the application of

writinb and literature not to examinat‘ions but
to lifé roles."

-"Do we use quest:n.onning strategies or do we
pont:n.ficate on the "sacred les of, syntex?"

"Mach of the d:.scuss:n.on in our p:;ef:l.ciency

lescons are- intellectual but: unreal." .
[N P4 .

-» "The problem is not the ini‘ormat:n.on with which =

¥ %o teach but the total conmun:l.cation process."

-t -
a

- "The surprise is that kids enjoy English now
after two years of" repress:n.on in nazt-esque .
classfooms, " .

?
"

- "I think our real need is to teach a global
view and cultural recep’civity, Junderstanding
universals...'




. ~

R " Thé?o:ovious and crucial quéstion-at.this ., . . N
L _ ! point is: I hear what is being said about the :
.- , necessity for.e Global Eaucatj:on but why _is this

~ related to "Englis:h?': Te answer, in my opinion, |
is brief and clea;"; i B
N s . 1. The field of secordary Eﬁglish is so ‘broad . - A

- . .that no-attempt to organize, to relate the
oo - sub-disciplines can be wikhout. merit.

- damental to every discipline not just that
L . of an English department. .

), . . . . 2, Facility i;lx'la.nguage. (spoken and wfitteﬁy is Y

PR N 3. Literature is,a map of where humanity has ‘ R

T '’;been, is, and is headed: it is a reflection

i . of' the universal problems, values, and activ- - . ]
= o o Jities of all humankind. ) . .

. . . b4, The skills of reading,\ writing, speaking, and
B , listening can be taught in many contexts of
e " < usage. ° Co " :

5. The benefits.of comparative approaches in s
literature, hufanities, and languages are
potentially even greater than hitherto repre- "
sented. . - g,
. o Al :\5.’)- N - -
B < ...6, Divergent points of view can be fostered E
: R especially well in the English. classrocm
b - : . : along with the skills.of observation, analy-""
¢ -§is, evaluation, and judgement. The aware-) -
ness that other individdals, peoples, nations
, see the world differently is essential to our
. » understanding of tumorrow's relationships.

-

: ‘ T..Myths, symbols, metaphors, translation, and
. : forms of  expression are all culture oriented.
—#.-— _ Such study in the English tlassromm alerts
students to potential keys. for richer human
‘relationships. . )
“ .. ., - . " % ,
There may be many models for the implementa-
. ~" tion of Global Education with an English compo-
: . nént. The determining factor in which directiop

. 3 ' .
7 to follow is usually the teacher involved.
fi.0- . : o ‘

) »~

-t
s
»
&
¢




. Tegchel%eﬂldoﬁ';nitiape the innovations but o
they c‘e'rtainly do decide whether o,r,.no'b they
: w:.l;l. personally or corporately veto them. It
usua.]ly.'boils downito_ the following line of —
z‘easc:ning:?Ho,w_ many ipno{rations does my school

need? .If this newSapproach seems to make sense

.

then I'1l consider it if 1) it's easy to imple-
‘ment, 2) I'11 be supported by administration
N and colleagues, 3) I have sufficient know-how -
, tobe comfortable with this and L) there's some
personal satisfacti:on. The positive'.strok'e.s can ¢
bes financial support from the dis‘ﬁrict. or
state, parents ywho work hard to support' you, meme
bers oi: the community who volunteer expertise,
students who in evaluatioﬁ exceed your dreams . ¢

(even with a control group), and an academically ™ ~

-

sound curriculum. The negati .fsﬁig-offh, how-
-ever, can be: ,pgz/'sonm: from former
frignds d colleagues, rejection' 'lgy teachers on ‘ 3 ' .
/ﬁ(i:m-:r\rlce time and effort .h'as been spent, o \_ i
problems in Student -recruitment, highly creative

stories about whai you are reputed to be doing

in the classroom. "Curioser dnd curioser” as Leuwtg Camneld wmites.

Alice—says, What follows is the description of

o

one inter-disciplinary program in Global Educa~"

tion which has an English component.




o L \ + <Several years ago, the Livonia, Pu'blic

Schools School District in Michigan 'began pre-
o .

paring for gducation-on a broader basis. In

refaor;se 0 ‘the perceived'need for students .to

N B .
" - * broaden their’ifnderstanding of the interdepen-

PR P T M e Sy
N , x s

dence 6f all men on "Spaceship Earth," tti“e. .

P . \ . el}ément‘ézy social studies program in the schools

-~

was revamped; then the School of Global

.~~w o . Educat:.on 'began in September,o 1978, as a su‘b-

' ’ o T school of Stevens”bn High School. ‘Seventy stu-

Q e '} N ' o . denits from gradeg 10-12 eleeted to participate.
- // C - They are today at liberty to come in_and out of
// - > ttie prograjiz at ea,.ch‘ semester's end: there :i.s,no
’ R press:are to stay in'or cilt.:“ o \ |
’ . \ , In”bm\w;l‘many roies- famlly,

4 2 . commmnity, religious, At io 1, and internation-
4 : . , al. It is" impdrtant to man:hthat we par-'

ticipate in these inter-related systems in

. ' reésponsible ways. To do this effectively, we

.
~ ;)(
L3

need certain knowledge and skills. The staff of

g g
2
2
&

E g the Global .Education School believes that the
. = . bersog who will oprofit most from-this alternative
s will be the ene Who wants +to grow toward self-
awareness and, incréasing independence, who ‘wants
T a different kind of leermg'e:cperience, who
. | & wants a closer relations hip w:Lth other people,
’ and who is ‘concerned about preparing himself well
o e for the many roles he will have to fill in the

S world a%ounci him, He/she is the student who is

13
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o Yopento nek éxperiences, new ideas, and new

i C people; Accordingly, Global Education at

' e Stevenson High School means a project which #ill

involved participants in cultural, sciemtific,

N N

ecological, and economic issues which affect.- . -

. , /
N . everyone., It promotes an. understandlng of the
: ‘ ) 4 . ) M -
% _ values and prloritles of the many*cultures of the . R

1 . &

; _ world as well as the ba31c concepts and -prin-
ciples related tb world communities,

This phllosophy is translated into several o . T
: B goals. Ch1ef of these for the English teacher
SR _ is an increase, of students' awareness of the [ . N

I -

nature and developmegt of world llterature, :

; ' . -‘languages, and the arts and their 1nte*-relatlon-

'ships with-natlonal behav1or(s) -

. A C e

g. There are three multl-dlsclpllnary se-, . . ro
7 quences offered all stugents (regardless of grade :
or ablllty). Sequence I deals with the deep'gag_ , A;g'
- from the creatlon of the cosmos to the‘middle o =
/ : ages in human hlstory. Sequence II concerns the ' .
i large Eresent;, the discovery and colonizations N
{ ofinnegica in felation to £hé rest of a develop-~ .
\1 ing world, Sequence IIT deals with the fubure:
% the okills,.the afti%udes, the facts{ and con- ’
! cepts needed oo face a future filled with alter-

netives, .
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.+ CURRICULUM OF THE ‘SCHOOL OF GLOBA}; EDUCATION-AT
<. ¢ 1 * ': M , . ) ,/ :- -7 ’ ' ’
'STEVENSON HIGH SCHEOL
P ) . . 3

. _ 'SEQUENCE I
/ .

1] L oo

~ \

. English: ~Developmentof Lénguage, Writing, .and
Communication (ineluding/writing and research
Loe skills). MythoLogy,—th - Beginnings of Drama,
) Creativity an’d H@xﬁ.‘ties in the world. *

. ' Socidl Studies: Introduction to Archaeology, -
. Soeiology, Geography, ~Anthropology, Psychology,
_Econdmics, and Political Science. , e

. . * & g ) . . .~ ! '
Science: Seience' of'the Edith: Beginning _ .
Astronomy;* Geology, Meteorology and Oceanology. . :

Mathematics: History of Mathematies, Algebra, - :
Geometry,-and Advanced Placement Mathematies & - \“ . .

- - . . o % l‘~ L. ’ .
. ) - Foreign Languages¥: Beginning and Intermediaté bl
Spoken Languages. e g N .

.

e ———Englishs¥* American- Literature and the Develop-
: - .xent of £he Novel; Short |Story, Poetry, and Drama. - )
. (Tais will include writidg skills and optional =

. ~creative writing the World: Litaraturé comnection.)-

-

. 3 s % « . T < ‘
Social Studies¥¥: Agerican Pluralism in History
g , and Govermment, Nalive and Timigrant Trends, .
e - ,~— —ForeignPolicy. ., * & ' T

)

[ .
Science: Basic Chemistry| with Emphasis on the
" Earth and Mimeral Resources.

, Y
” »

" Mathematics: Historical Déyeiopment in Math,
Algebra, Geometry, Advance Plecement Mathematics.

- s . AR ’
N Foreign Lahpuagtsk*: Intepmediate—and Advance
- Spoken -Languages :

Physical Education: Witlf emphasis on creativity, ,
leisure and world popular gamés and skills. . S
’ » .. ’ { ! * . ) .

-¥Possible Independent Study

i

~

, *¥Including Independent étudy




*

.. SEQUENCE TII- e
'ggglishg' Contemporary World Literatuxe, Trends
and Notable Authors, New Directions in Draia,
the Novel, Poetry, and Non-Fiction, Science -
Fiction, Futurism, .scenario and report writing:

Socigl Studies¥s = Problems in Global Inter-

dependence., Studies in Major Global Issues

(e.g.  Energy Resources and Use, Population, Food .
. and Nutrition, - {

Science: Global ;Issues found in Physics .and/or
Biology (if enrollment supports’ staffing).

fathematics: Current Problems for Math. (Other
" ‘courses)- (To be taken outside the Global Educa-
tion School).. . ' ;

Foreign Languages*: Advanced Spoken ILanguages .
] : . . . .
’ / ) - ’ o

{

- " *¥Increased Independént sp@ay" - T

The teaching team of. the current.school-e - -— - ..

consist§ of é teacher in each of the academic
e . .
) areass - English,‘§ociai studies, Spanish,science,
N e 4 = i -

> . 'end mathematics. The teachers havé‘debeldpéd and

implemented sﬁbject areas together with a focus

Z- on the issues that pertain to global interdepen-

L}

dehce, These stéff members have experienced in-

I3

. . service workshops and -conferences on team organi-

<

zation, global education in academic disciplines,
and methoéology. Menbers: of the team have suc-

- . cessfully used human resources’ from many areas -

2

the commnity, ﬁearby vhiversities,.ethnic gréups,

service organizations, area specialists, eminent

figures on’world issues, staff development centers,:
‘q -

“libraries, county edueational consultants, ‘and_

o

community service coordinators.




' To fully understand the Global Education

. - Program, it must be considered from many points

- of view. Academically, the program consists of-
. several disciplines with the ‘major focus on

D English, social studies, mathematics, science

\ 'and foreign languages, ‘Other electives are in

, .such areas as physical éducation, business,‘home

economics, vocationgl training; ete. Ina

. traditional high‘school settingy all of these

. lsubjects are departmentalized, even fragmentjized.

rigidly. In Global Education,_the curriculum is -
"written so that the academic commonalities of .
eth are interspersed throughout all'the disci-
- plines, this interdisciplinary approach allows
the continual reinforcement of skills and aca-
‘o . demic content In addition, the content is pre-'
sented so that the emphasis is not placed solely
on a chronblogical spectrum Qf events and works,

*

, but also on interpretation of these samebevents,/

v
1

/
and works using azglobal perspective. . ///
. . The Livonia Global Education Program is

designed,so that English and social ¥tudies are

'scheduléd as a two-hour block. * This bloc is

@

involved in this segment e / o - .

s

the nucleqf of the profram and all stude7 s are

The remainingxcurriculum'consist %; aca- : . ' @

. demic and non-academic areas offered tﬂrough ’ » i

t.. “‘\--‘17 . /ch v & T !




,,,,,,

. satellite jgo’“

from a.giobab' perspectiyé’but are not L

I}

/
to sﬁd&eﬁ/ the- Globa program. ‘This [struc+
: R . /

pﬁre provides many/d/vantagés. First o all it / <

+ ' 3
.

provmdes an opportunity for studegts t explore e

other programs such a8 the vocétiona fferings o . ,ff@
<§'/ - _', "y

at the Career Center, thefco-zp/yori study pro- : .7 c

P

gram, /and the courses if the regu

r school: ,,/ ,“

/yet allows Globa%/étuden st

./// ozper programs///Si?pé/:L

arrange. S : /0

- / sincé the time) is blocked out £ér cogs utive.'

i e AN et e

e A a2
.

X
SR

:'" periods of the day and ption to the regular' ’ o )
' "school is/held to a xnininu/nz;f1 ) '

K3

. AL teachers of Global classes are & part

‘ of the, Glcbal teams/ In-service training is .

arranged- either/individually, for a small group,
' @

or the‘total team. Likewise,'all team memhers
'reinforce their areas of expertise through out-

" side sitations, workshops, seminars, or con-

-

&
ferences.

Another component of the program is the .

arrangemeﬁt‘of global issue seminars.’ A study

of. topics such as hunger, terrorism, stereotyp- .

ing etc. is plarned and‘implementeq,cooperatively

(Y.




-
~ . ..

é

eacher resources -as the indentification and )
. . 4 .
acquisition of them. Too many schcols and dis- .

tricts vgaste time,\xno\mey, and effort developing,
& eir own wher it is the. job of tho'se entx:usted
,/frith«thatocurriwlm*to ~save these resources and T .
/ find others already completed and availa'ble. R

' -A—good starting point for the ‘English ,

, teacher is she National Council of Teachers ‘of ‘ ST
English. \Such 'bi'bliographies as Bcoks I‘or You

(especially the. new 1981 edition), Readi_n_g o

- a

Ladders for‘Human Relations, and Guidef to World

Literatgz_' (especially “the new 1980 edition) are - oy

indispensi'ble. Thematic Units in Teaching * .

English and the Humanities not only giv’es sourc)es . ‘ :
and ideas but reproduces wholé lesson plans that
: are applica‘ble in a glo'bal context. The commis-
sions and committees of NCTE (such as those ‘on _
Reading, Media, Minority Affairs, Comparative and .
World Literature, E.S.L. and Bilingual -Education,
and White Ethnic Minorities) produce materials
that are easily obtained and useful. For those

Ba

teachers personally interested in educational ex-

' changes with other cowstries, there is the -

i

JInternational Assembly.
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o An example follows o8 what was done: o mtegrate aocm studies, English, and the
arts 4n the School or Global Education,

mm sacm. smnzzé o

Iv - Africa-.&nci;nt(@ham & others)

I e uaking o£ Civiiization 3

" o -
'l‘ma—;“ ¢ - ”A—e-—vv - - - V-_,S—_ )

I Early Civilizations 6

D, _Abda - .—Aﬁcieht Ipdia 9

, e ~10
. o AR L'! ) éhim '11

,”\." | :'"l‘ ‘t " 12

lsl

v AsA(ccnt'd.) - tnditioml 15

, T fhinad: Taoiam& Confucia‘nism .

- Asie
.7 Japani: Shiptoiam

Ty

ot 7 - Asier ., s traditional 7
SR In&ia' Hindiil#m; & Buddhism:

vi mde.e East-traditional Islam,18

: .mdaim Z Christianity g 19
WEEK 0 F FINAL; e
ViI ’Asia("ont'd)modﬂrn Japan,China2l
e ' India-,. 22

S " ' . 8.E. Asia 23
viiz »Midd.le East - modern Co2h
(U.N.Model Unit) " .25
X m Claasic Antiquity 26
- 27

N L " : 28
X Europe - Mid?'.l‘,e Ages , 29
oy a4 39
L T 3

7 Europe-from Renaiss.to Mod., 32

] Rz ¢ "o ) '33

S " 3k
. 035

37

o 38

S .39

by staff, outside. résource i)e‘ople, and students.
»Gr‘oﬁpé‘o'f students ‘choose separate issues for a . Cos '
e ﬁro@'z‘é’m‘ with their global peers,--students in the g
. . . e . 2 . .

' reguij;,r seho'ol, ian;d/o‘r the ‘commmnity. *

Sequence T .
—_—

T traditional 16

Ay e ) Wraf: > Up & Review
+ Reévigwiand: Exam - o :ho Exan o

- - 4
e

4

4nterp Atation or;ma;ths & legends
Thgfl;!&1-ure of" Religion. peraonal resesrch

.t " g .o

(Ski115: intro, te poetzy, imagery)

Poetic examples - haiku quatrain,
ballad form, 1imerick e
Literature sthe; Ruba'iEt 1001 Ni@t ‘
EXAMS°Essaytype -

. Comperative: Religions- 8 synthesis of
similerities & differences,

and sacred writings. o

(skilis: vocabulary building,writing the
personal paragraph,meterial of & utobiography

<

Origins: “of .the- ‘Theater: tragedy

. Oedipus, and a play by
Aristophénes -

Development of the Eng}.’ish language

Introduction to Shakeapeare' Macbeth
2 ] "
17 .on 1t -

.
" . " 1"

Modeml" African literature |
- * ' ’

Ca;'_sers Un.:x'.t:caz:ggr' c!.iisters,prerequis!tes .
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.Both the Center for Global Perspect:.ves N

Inc., in New York,. and the Center for Teach:.ng

Internat:.onal Relations, Denver, Colorado, are
, particularly, fert:.le resources., They spec:.al:.ze ’

\ in cross-dizsciplinar& unit plans and’ materials

- .'i{n;-"g-xv s k4 e e

\which are";]udged by many to be attractive,

effect ve and not too costly. . ' .

\t

Magazines such as the English Journal.

2

(resoﬁrce issues and those devoted to such topics -
'"”aﬁiiﬁtérdi§6ipliﬁ§ry English);*the"Fﬁihrist—~w-~ n,.;<r
(publlcation of the World Future Society), end - ' '
Science '80 (science for the layman, in inter- o ‘
disc:.pl:.nary terms) c&nt:.nue to offer a wealth
of .matejr:.al to the -Engllsh‘ teacher who though
pérhaps not especially éréative, ;.s anxious to .
'attempt inter-disciplinary Engl:.sh unitq _and
ass:.gnments in the classroom, . . '
\ Perhaps no one expresses better.a major : .

resource for the Engl:.sh teacher in a Glooal

Education curricullnn than Saul Bellow in his

N

No'bel Lecture (1976): '"Writers are greatly v
res'pec‘be'd._ : Tlfle intelligent pu'blic’is wonder-
fully patignt with them... waiting to, hear from
art what it does not hear from‘theology, philos- ' ]
o.p.hy,v focial theory, and what it cennot hear from
« pure scielnce. ,Out’ of the struggle at the center

has come an imménse, painful longing for a ...

T~

more cobérent, more comprehsensive account of .

what we human beings are, who we are, and what

this life is for.”




NET TED L £ AYS ey

-
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Is it not a role for the English teacher to

.show students how. to tap the proi‘uﬂaity and inter-

~

’

E R Ty

“dependence, of these writers in order to dchieve

i 2ot
~

wr

.

elves a timely global education?:

Py N . * M i

riters are signposts to, our riceds. In his

I Ry g wr® Ty
- " e
. N
.
|

rk art:.cle "Global F‘ducatl on": (American

ucation,. June 178), Rooer‘b Leestm,a s:.gnals that: -

g T en A2

"The future .is ndét what it used to be. Mankind
is beginning to .Share a contemporary common’
history and :.ncreasingly faces a corimon @e_stiny.

s

(ST
:

- The ﬁrbure Me face ‘inevita‘bljr‘@ll‘ be more ins-
ternational than the past.. .

. e e . ., \ . a

g . - The future _is now. The Wiew frontiers-are in
< . innerspace - vnderstanding mankind, inter-
: . dependence, ,and mtergenerational responsibil-
i ity - and international co~operation for the -
: ' * ccmmon goods

AR A g hopr

\ +

R .© . - The development of llteracy in global pro‘blems .
and n.ssues, particilarly interdependence s com-
.petency in interéultural relations s and. appro~ .
priate concern for. international co-operation, .
) are among the categorical imperatives of -
. , citizenship for the modern’world, for students
“at all levels in the educatidnal system."

-~

5 rEs PNy AL le g )
?
Y
-~

M .

o It is, then, for us.teachers who hold the power to
veto or implement curriculum to renember?the dis- - .
quieting yet simple fact that no di scipl:.ne, no

: school, no people, no nation has a beparate future

¢ anymore.

N

Ry
.

%




